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The purpose of this study was to examine the
effect of principals' interpersonal skills as perceived by
faculty on scnool climate and student achievement in the
DeKalb County School System. The study was intended to
determine the effect of (1) principals' interpersonal
skills on school climate, (2) principals' interpersonal
skills on student achievement, and (3) climate on student
achievement.
The DeKalb County School System, in its effort
toward school improvement, administered the Profile for
Assessment of Leadership (PAL) to administrators through¬
out the school system. During the 1984-85 school year,
faculties of fifty-two of the seventy-six elementary
schools assessed their administrators. Concurrently with
this assessment, the DeKalb County School Climate Survey
was used to evaluate school climate. Results from the
assessment as well as sixth grade California Achievement
Test scores for the same year from each of the schools
were collected and analyzed.
The analysis of the data revealed: (1) principals'
interpersonal skills had a positive relationship to school
climate (principals' ability to promote positive relation¬
ships showed £ = 62, to respect the opinions of others
showed £ = .61, to manage conflict showed £ = .68, and to
maintain integrity showed £ = .68); (2) principals' inter¬
personal skills showed a low relationship to student
achievement (£ = .19, £ = .14, £ = .24, and £ = .32,
respectively); and (3) in a stepwise multiple regression
analysis, using student achievement (CAT scores) as the
dependent variable, climate was the only independent
variable that made a significant contribution (B = .55).
The main conclusion was that, while in a Pearson
product-moment correlation both climate and interpersonal
behaviors were related to student achievement, in the
regression only climate was a significant contributor when
all the variables were interactive. This was because
climate itself was interactive with interpersonal skills.
Principals were able to manipulate results by learning the
appropriate behaviors necessary for a positive response on
the descriptive PAL instrument. The attitudinal nature of
the climate survey made it difficult for manipulation of
responses to occur. Therefore, the responses on the
climate survey represented the true feelings of the
faculties.
The two main recommendations as a result of this
study were: (1) staff development programs should strive
to enhance school climate because of its strong impact on
student achievement, and (2) a study should be done to
include all nine of the leadership competencies of the PAL
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The DeKalb County School System administered the
Profile for Assessment of Leadership (PAL) to fifty-two of
its seventy-six elementary school principals during the
1984-85 school year. This was done to determine the
competency level of the administrators in nine skill
areas. An evaluation of the school climate of each of the
schools was also completed by the faculties of these
schools. The instruments were administered by trained
data collectors from the East Metro Regional Assessment
Center (EMRAC).
Tnis study examined the results of administrative
assessment of fifty-two elementary school principals by
their faculties. It also examined the results of an
evaluation of school climate by the faculties of these
schools. The primary focus of this study was to determine
the effect of one of the competencies, principals' inter¬
personal skills, on school climate and student achievement.
Principals whose scores were unsatisfactory, below
the 80 percent level, were advised by their area superin¬
tendents to begin a treatment program to develop and/or
1
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improve affected skill areas. After a one-year period,
principals were reevaluated by their faculties to determine
if there was improvement in the affected skill area or
areas.
Recent literature on effective leadership, effective
schools, interpersonal skills, school climate, and student
productivity appears to indicate that the principal has a
major role in orchestrating the success of the total school
program. All of the studies that deal with effective
schools agree that school leaders created a climate that
was orderly and safe, with a sense of purpose, and that
the leader's behavior inspired staff and students to reach
goals.^ Principals were a major influence on the
behavior of staff members and others involved in the
school. The building principal occupies a strategic
position in the school organizational structure for
developing and maintaining a school climate conducive to
2
learning. Schools that can be characterized as oroerly,
purposeful, and peaceful are schools in which achievement
is higher, according to Shoemaker and Fraser.3
^Null Tucker and Sue Ellen Bray, "Increasing
School Productivity Through the Assessment of School
Leadership," paper presented at the annual meeting of the
Education Research Association, Baton Rouge, Louisiana,
1 March 1986.
2phi Delta Kappa, Why Do Some Urban Schools
Succeed? The Phi Delta Kappa Study of Exceptional Urban
Schools (Bloomington, Indiana: Phi Delta Kappa, 1980).
3joan Shoemaker and Hugh W. Fraser, "What Prin¬
cipals Can Do: Some Implications from Studies of Effective
Schooling," Phi Delta Kappan (November, 1981): 172-82.
3
Specific leadership competencies contribute to
climate and productivity. Carkhuff identified inter¬
personal skills as being critical ingredients because they
facilitate the accomplishment of human goals. In addition,
he indicated that these skills help explore others' frames
of reference, help understand the objectives for the tasks
at hand, help people act upon their shared objectives, and
4
facilitate the accomplishment of human efforts.
Effective interpersonal skills do not just happen,
nor do they appear magically; instead, they are learned.
For individuals, especially principals, whose work requires
a great deal of interaction v/ith other people, the ability
to relate to others in productive and meaningful ways is a
necessity.
The DeKalb County School System has implemented a
leadership assessment program facilitated by the Profile
for Assessment of Leadership (PAL), and with it adminis¬
tered concurrently in 1985 a School Climate Survey
Instrument to assess the school environment inherent in
certain leadership competencies. The intent of this study
was to contribute to the existing knowledge by examining
the results of these assessments and to determine
^Robert Carkhuff, Interpersonal Skills and Human
Productivity (Amherst, Mass.; Human Resource Development
Press, 1983), p. 99).
^David Johnson, Reaching Out; Interpersonal
Effectiveness and Self-Actualization (Englewood Cliffs,
N. J.; Prentice-Hall, 1981), p. 2.
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relationships as well as the extent of the relationship of
principals' interpersonal skills to school environment and
student productivity.
Background Information
Communication facilitates interpersonal skills
because it serves as a vital tool for the individual
manager in the business organization as well as for the
administrator in a school setting. Communication has been
defined as the supervisor's tool through which he
motivates, helps frame favorable attitudes ana overcomes
less favorable ones, reduces subordinates' fears of
uncertainty, molds group commitment to departmental
objectives, and promotes job satisfaction.
Several authors have suggested that most adminis¬
trators spend at least 75 to 95 percent of their time
communicating. The success of the communications process
is dependent upon administrators' human skills. First
line supervisors in business, or principals and their
assistants in a school setting, spend most of their time
in some form of oral communication. Thus, Peter Dracker
writes:
. . . the individual manager does not handle people;
he motivates, guides, organizes people to do their own
work. His tool--his only tool--to do this is the
spoken or written word or the language of numbers.^
^Peter Drucker, The Practice of Management (New
York; Harper and Row, 1954), p. 346.
5
In recent years communication skills have been
listed as one of twelve skills vital to the general
success of an administrator. The role of effective
communication skills in superior-subordinate relationships
of both business and education has been emphasized by
contemporary and earlier writers in the field. Concur¬
rently, attention has been increased in the direction of
relationship behavior, referred to by others as human or
7
interpersonal skills.
According to Likert's definition, communication has
some effect on numerous organizational outcome variables,
such as job satisfaction, productivity, profit, and
O
absenteeism. In an exhaustive theory of organizations,
Chester Barnard insisted that extensiveness and scope of
the organization are almost entirely determined by communi-
9
cation technique. Both imply that the interpersonal
dimension of communication is necessary to insure success.
In a school setting, the administrator must be
involved in articulating school purpose and mission.
^Gordon Cawelti, "Leadership Training for Secon¬
dary Principals and Department Heads," Educational Leader¬
ship 39 (January 1982): 325-327.
®Rensis Likert, Human Behavior Organization;
Its Management and Value (New York: McGraw-Hill Book Co.,
1967), p. 201.
^Chester Barnard, The Functions of the Executive
(Cambridge, Mass.: Harvard University Press, 1938), p. 226.
l^Thomas, J. Sergiovanni, "Leadership and Excel¬
lence in schooling," Educational Leadership 41 (March
1984): 6-9.
6
Vaill discussed purposing as a major component of effec¬
tive leadersnip and contended it could be accomplished
through effective communication. Purposing/ then, is that
continuous stream of actions by an organization's leader
which induces clarity, consensus, and commitment regarding
the organization's purpose. Through effective com¬
munication skills purposing is accomplished. Increased
motivation and commitment results from effective inter¬
personal communication between administrators and teachers.
Pioneers in the field of communication recognized that
administrators must possess interpersonal skills to be
effective in working with subordinates. Mary Follett
stressed this important aspect of leadership when she
stated that:
. . . When orders are given in a disagreeable manner
the receiver feels his self respect attacked, he
becomes sullen or defensive and his behavior is set to
act in a manner contrary to the organization's
goals.
Training programs such as staff development have
been the treatment for business managers and school admin¬
istrators for many years. Significant progress has been
made to effect skills in teaching methods. Significant
interpersonal skills research has recorded the need for
Up. B. Vaill, "The Purposing of High Performing
Systems," in Leadership and Organizational Culture, eds.
T. J. Sergiovanni and J. E. Corbally (Champaign: University
of Illinois, 1984), p. 14.
l^Henry C. Metcalf and L. Urwick, eds.. Dynamic
Administration: The Collected Papers of Mary Parker Follett
(New York: Harper and Brothers, Pub., 1940), p. 51.
7
improvement of interpersonal skills of administrators.
Evaluations of administrators by subordinate personnel
have revealed the area of oral interpersonal skills
lacking in many school systems. Therefore, in each major
article, book, or research study recommendations have been
advanced urging the utilization of academic courses,
independent study, and/or staff development as a means to
improve these administrative skills.
Effective schools literature repeatedly indicates
that school principals are important factors in the
improvement of schools. Key findings of two studies show
that principals are the most significant people in the
13
educational change process. The suggestion is that
there exists a directly proportionate relationship between
the human skills of the principal and school climate and
student achievement. According to Squires, Huitt, and
Segars, effective schools are those whose goal is high
14
student achievement. The school climate is one where
academics are emphasized, the environment is orderly, and
there exists the expectation of success.
l^william D. H. Georgiades, "Excellence in
Schooling: Effective Styles for Effective Schools," paper
presented at the annual meeting of the National Association
of Secondary School Principals, Las Vegas, Nevada, 3-7
February 1984.
l^D. A. Squires, W. G. Huitt, and J. K. Segars,
Effective Schools and Classrooms: A Research Based Perspec¬
tive (Alexandria, Va.: Association for Supervision and
Curriculum Development, 1983).
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Leadership promotes the effective school. Model¬
ing, feedback, and consensus building are the essentials
in this process. Interpersonal skills are necessary for
effective leadership in this improvement process.
Need for the Study
The DeKalb County School System, in its efforts
to promote effective leadership and effective schools,
developed the Profile for Assessment in Leadership (PAL)
to evaluate personnel in leadership positions. One of the
seven competencies included in the instrument is SKill in
Relating to Others or Interpersonal Skills (Competency I).
A School Climate Survey Instrument was also developed and
administered concurrently with the PAL at ninety-six
DeKalb County schools.
This study was designed to descrioe the relation¬
ship of interpersonal skills of principals to school
climate and student achievement, as well as to examine the
extent to which these relationships exist. The study will
add to the research knowledge of school improvement in
terms of specific leadership qualities of principals and
will help to confirm the need to improve these skills.
Problem Statement
In effective schools research, principals exhibit
certain behaviors which directly affect the collegiality
between them and their staff. This collegiality increases
9
morale and also leads to increases in positive school
climate and high student achievement. Since the DeKalb
County School System is involved in subordinate assessment
of principals using the PAL instrument and school climate
using the School Climate Survey, it would seem necessary
to determine if, in fact, effective interpersonal skills
do enhance school climate and student achievement.
The purpose of the study was to examine the effect
of principals' interpersonal skills as perceived by faculty
and staff on school climate and student achievement. The
intent of the study was to analyze the relationship and
the extent of the relationship between these variables.
The study posed the following questions:
1. What is the effect of principals' interpersonal skills
on student achievement?
2. What is the effect of principals' interpersonal skills
on school climate?
Summary
This chapter has provided an overview of this
investigation. The introduction provided information with
respect to the leadership and school climate assessment
program of the DeKalb County School System. Background
information and the need for the study were discussed.
The problem statement and specific research questions were
stated. More detailed information is presented in the
succeeding chapters. Chapter II of tnis study presents a
10
comprehensive review of the literature related to inter¬
personal skills, school climate, and student achievement.
CHAPTER II
REVIEW OF THE LITERATURE
The studies reviewed in this chapter are concerned
with selected literature related to the four components of
this study. The components are (1) the importance of
interpersonal skills or human relations in leadership,
(2) interpersonal skills of the principal as related to
school climate, (3) interpersonal skills of the principal
as related to student achievement, and (4) the relationsnip
of school climate to student achievement.
Interpersonal Skills in Leadership
According to Savage, the men and women who hold
administrative positions in public schools probably deal
with a greater variety of people than does any other group
of administrators in America.^ The individuals with
whom they have contact include pupils, parents, teachers,
and other school personnel but also persons from all walks
Iwilliam Savage, Interpersonal and Group Rela¬
tions in Educational Administration (Glenview, Ill.; Scott,
Foresman, 1968), p. 27.
11
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of life and levels of influence in the communities served
by schools. The administrators' tasks are increased by
the wide differences among people within each group.
Administrators must understand people. A total of 859
superintendents of schools participated in a questionnaire
study conducted by the American Association of School
Administrators and the Research Division of the National
Education Association. Each respondent was asKed to
indicate the importance of various qualifications for
leadership. The list included teaching experience.
various types of prior administrative experience. high
intelligence, an unusual ability to live with a high
pressure job. an unusual understanding of people. the
ability to see the whole picture, and the aoility to
handle many technical aspects of the job. There was
agreement among the respondents that the aoility to see
the whole picture ranked first in importance, and the
unusual understanding of people ranked second. The 859
superintendents felt that conceptual skills and knowledge
of human behavior were important qualifications for
leadership.
Because man is a social animal, most of his happi¬
ness and fulfillment rests upon his ability to relate
effectively with other humans. According to Johnson, tne
foundation of all civilizations rests upon man's ability
2lbid.
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to cooperate with other humans and coordinate his actions
with theirs. The field of human relations is said to
have first become recognized as a result of the studies at
4
Hawthorne made by Elton Mayo and his associates.
Georgiades, in his paper presented at the annual
meeting of the National Association of Secondary School
Principals, discussed findings of two studies indicating
that principals are the most significant people in the
5
educational change process. Outlined in his paper were
four characteristics of effective/creative schools led by
effective principals; (1) the principals are close to
students and foster open working relationships between
teachers and pupils, (2) the principals work through and
with people, (3) they focus on single organizational form
and less management staff, and (4) they are governed by a
practice called "simultaneous, loose-tight properties."
Interpersonal Skills of Principals as
Related to Climate
The key to an effective school is school climate.
According to Hopkins and Crain, efforts to increase
academic expectations and improve school climate in a
^Johnson, Reaching Out.
'^Stan Kossen, The Human Side of Organizations
(San Francisco: Canfield Press, 1978), p. 16.
^Georgiades, "Excellence in Schooling."
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school resulted in record high test scores, a decrease in
failure and drop-out rates, and an increase in attend¬
ance.^ The key to success at the school appeared to be a
commitment of the administrative staff, led by the
principal, to work through and with staff and students
7
toward an effective school. Carter conducted a stuay
for the purpose of investigating the interrelationships
among teacners' perceptions of site level administrators'
leadership style and school climate as two of the three-
part concerns of the study. The findings supported the
fact that leadership style that is perceived as allowing
for input from teachers has positive effects on school
climate. Furthermore, the study concluded that inter¬
personal areas of leadership that are perceived as
considerate and school climate that allows for input are
related. There was also a relationship between teachers
perceiving the climate as humane and stating satisfaction
with work conditions on their contract.
Satisfaction, motivation, and morale of faculty as
facilitated by the principal are key factors in school
^Williard Hopkins and Kay Crain, "School Climate:
The Key to an Effective School," paper presented at the
annual meeting of the National Association of Seconoary
School Principals, New Orleans, 25-29 January 1985.
^Catherine Anogiotti Carter, "Relationships
Among Teachers' Perceptions of Site Administrators' Leader¬
ship Style, School Climate, and Teachers' Satisfaction
with the Contract" (Ed.D. dissertation. University of
Southern California), Dissertation Aostracts International
43 (1983).
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climate studies. Daly, in his study of satisfaction,
performance, and work environment, included in his
findings that (1) the principal is the primary causal
agent, (2) the principal's behavior sets the tone for the
internal climate of the school, (3) school performance is
partially the result of these leader behaviors as mediated
by the internal working environment and partially a result
of the satisfaction levels of the teaching staff, and
(4) teacher satisfaction may also be influenced by the
perceived ability of the principal to provide rewards for
g
high quality teaching performance.
McKaig studied the relationship of principal
9
leadership behavior and faculty motivation. One of his
findings led to the conclusion that the person-oriented
principal exhibiting behaviors perceived by teachers as
considerate and tolerant of freedom may be the most
effective in bringing about teacher satisfaction of higher
order needs and thus creating a higher level of staff
motivation. The relationship between leader behavior and
^Richard Daly, "A Casual Analysis of Satisfac¬
tion, Performance, Work Environment and Leadership in
Selected Secondary Schools" (Ph.D. dissertation. Univer¬
sity of California at Berkeley), Dissertation Abstracts
International 42 (1981).
^Thomas Edward McKaig, "The Relationship of
Principal Leadership and Faculty Motivation in Selected
Indiana Middle/Junior High Schools" (Ed.D. dissertation,
Ball State University), Dissertation Abstracts Inter¬
national 41 (1981) .
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teacher morale was investigated by Mengel.^^ The study,
consistent with earlier research, found that the leader
behavior of principals continues to be an influential
element in teacher morale.
Several studies were designed to investigate the
climatic factor of teacher morale in the school and the
principal's leadership behavior. These studies involved
the use of the Leadership Behavior Description Question¬
naire (LBDQ) to determine the teachers' perceptions of the
principal's leadership behavior. Other instruments were
used to measure morale and job satisfaction as functions
of climate.
One of the findings of a study done by Allred was
that there is a significant positive relationship between
teacher morale and teacher perceptions of the principal's
leadership style.The conclusion reached from this
aspect of the study was that teacher morale is higher when
the principal exhibits the consideration dimension of
leader behavior.
l^Paul 0. Mengel, "The Relationship Between
Leader Behavior and Teacher Morale in Uncertain Times"
(Ed.D. dissertation. University of Massachusetts), Disser¬
tation Abstracts International 45 (1984).
^Clifton Allred, "The Relationship Between
Teacher Morale and the Principal's Administrative Leader¬
ship Style" (Ed.D. dissertation. East Texas University),
Dissertation Abstracts International 41 (1981).
17
Johnson, in his study on the relationship between
leader behavior and job satisfaction as perceived by
registered nurses in a hospital environment, discovered a
12
highly significant canonical correlation. The first
canonical variate revealed that two aspects of leader
behavior, consideration and role assumption, were signifi¬
cantly related to satisfaction with supervision. This was
interpreted to mean that when R.N.'s have leaders v/ho are
secure in their role and demonstrate human relationship
oriented Dehavior toward them, they are satisfied with the
supervision aspect of their job.
Organizational climate and principal leadership
behavior were measured three times during the 1978-1979
school years in five elementary schools in Texas. One of
the major findings included a positive relationship oetween
13
openness and consideration. The interpretation was
that the more the principal considered human needs, the
more open was the school climate.
Interpersonal Skills and Student Achievement
Some research has shown that effective leadership
l^jacqueline Burk Johnson, "The Relationship
Between Leader Behavior and Satisfaction as Perceived by
Registered Nurses in Acute Hospitals" (Ed.D. dissertation.
University of San Francisco), Dissertation Abstracts
International 42 (1981).
l^Betty Jo Monk, "A Study of Organizational
Climate and Principal Leadership Behavior in New Elementary
Schools" (Ph.D. dissertation. North Texas State Univer¬
sity) , Dissertation Abstracts International 41 (1980).
18
enhances the learning process and increases student
achievement. Analysis of the data of a study done by
McMahan-Dumas indicated a significant relationship between
the principals' effectiveness and reading gain scores of
14
students in the District of Columbia public schools.
The High Relationship dimension of principals, as measured
by the Leader Adaptability and Style Inventory, suggested
the most positive relationship with the school's instruc¬
tional program as viewed through reading gain scores.
Schull investigated the relationship of principals'
self-actualization and interpersonal behaviors to teachers'
self-esteem and student achievement.^^ The findings
resulting from the data included the fact that there is a
relationship between levels of the teachers' self-esteem
and interpersonal behaviors of principals, and there is a
relationship between levels of student achievement and the
interpersonal behavior of principals. The following
conclusions were drawn from this study; (1) principals of
students with high levels of achievement tended to be
l^Carmen Elethea McMahan-Dumas, "An Investigation
of the Leadership Styles and Effectiveness Dimensions of
Principals, and Their Relationship with Reading Gain Scores
of Students in the Washington D.C. Public Schools" (Ed.D.
dissertation, Montana State University), Dissertation
Abstracts International 42 (1981).
l^Joe Leslie Schull, "The Relationship of Self-
Actualization and Interpersonal Behavior Among Principals
to Teacher Self-Esteem and Student Achievement" (Ph.D.
dissertation, Duke University), Dissertation Abstracts
International 42 (1981).
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friendly, involved, receptive, and more attentive to the
needs of others; (2) self-actualizing principals tended to
have teachers with high levels of self-esteem and students
with higher levels of achievement; and (3) self-actualizing
principals tended to have more effective interpersonal
behaviors as well as teachers with higher achieving
students.
In a study with low-achieving students done for
the purpose of determining the correlation between leader
behaviors and the effective implementation of demonstration
programs in reading and mathematics in California in
1979-1980, three findings surfaced. These findings were;
(1) various leader oehaviors were evidenced in implementing
these projects, (2) the most effective projects were hign
in both task-oriented and human relations behavior, and
(3) human relations behavior was higher than task-oriented
17
behavior in the most effective projects.
Statistical analysis of the data from a study done
by Wolfson indicated that there were no significant
differences between leadership style of twenty-five
elementary school principals and the reading achievement
l^ibid.
l^Billy Howard Gibson, "Leader Behaviors and
Successful Demonstration Programs in Reading and Mathe¬
matics for Low-Achieving Students in the State of
California" (Ed.D. dissertation. University of Southern




of third and sixth grade students. Seniguar found as
a result of his study that there was no significant
positive impact between the teacher's perception of the
principal's leadership behavior, faculty morale, and
student achievement. According to the data gathered
in a study done by Malone, there were no relationships
found to exist between the use of human relations behavior
by the elementary school principal and teacher morale,
20
teacher effectiveness, and pupils' reading test scores.
School Climate and Student Achievement
Studies cited in the previous section gleaned
principal effectiveness as a major factor in student
achievement. Several studies show a significant relation¬
ship between principal behaviors and school climate.
Several studies show a significant relationship between
school climate and student achievement. Ahmad shared the
l^Eugene Wolfson, "An Investigation of the
Relationship Between Elementary Principals' Leadership
Styles and Reading Achievement of Third and Sixth Grade
Students" (Ed.D. dissertation, Hofstra University), Disser¬
tation Abstracts International 41 (1981).
^^Edward Seniguar, "The Teacher's Perception of
the Principal's Leadership Behavior and Faculty Morale:
Their Impact on Student Achievement" {Ed.D. dissertation.
University of Houston), Dissertation Abstracts Inter¬
national 42 (1982).
20june Culler Malone, "The Use of Human Relations
by the Elementary School Principal and Its Relationship to
Teacher Morale and Teacher Effectiveness" (Ph.D. disserta¬
tion, Claremont Graduate School), Dissertation Abstracts
International 41 (1980).
21
following findings from his study dealing with these
variables. He found that leadership style of elementary
principals, particularly the leadership dimension of
consideration, was significantly related to school climate.
He also found that the climate of elementary schools was
significantly related to student achievement. In addition,
his findings indicated that leadership style was not
21
significantly related to student achievement.
From the results of a study by Agnew, it appears
that a relationship does exist between overall climate and
22
pupil achievement.
A significant relationship was found between
openness and language and mathematics. Espirit, the key
abstract for describing a school's climate, was the climate
dimension upon which larger correlations occurred most
23
commonly. In a study done by Stewart, structure and
climate variables predicting student achievement were
found to be significant at the .01 level for grades three.
^^Rahimah Ahmad, "The Relationship Between and
Among Leadership Style, School Climate, and Student
Achievement in the Elementary School Principalship in the
Federal Territory of Kuala Lumpur, Malaysia" (Ph.D. disser¬
tation, University of Southern California), Dissertation
Abstracts International 42 (1981).
^^Evelyn Maire Agnew, "The Relationship Between
Elementary School Climate and Student Achievement" (Ed.D.
dissertation. University of San Francisco), Dissertation




five, and six in a study done by Stewart. In this
study school staff climate, along with two other variables,
was found to have direct effects on student achievement.
Summary
This chapter reviewed selected literature relatea
to this study. The information was divided into four
sections: the importance of interpersonal skills in
leadership, interpersonal skills and school climate,
interpersonal skills and student achievement, and the
relationship of school climate to student achievement.
Pertinent literature presented findings relative to
variables in this study.
The first section provided a basis for the
understanding of human skills or interpersonal skills in
leadership. This relationship was discussed. The research
provided evidence which established interpersonal skills
among the behaviors or characteristics necessary for
effective leadership.
The second section gave consideration to inter¬
personal skills as they relate to school climate. The
orderly, safe, and open atmosphere, as well as espirit of
faculty, were shown to be eleraents within the purview of
the principal's control relative to school effectiveness.
^'ijohn Wesley Stewart, "Bureaucratic Structure,
Interpersonal Climate and Student Achievement" (Ed.D.
dissertation. University of Kansas), Dissertation Abstracts
International 39 (1980).
23
Principal behaviors involving a human-oriented or
consideration dimension were shown to have a significant
correlation to student achievement. The effectiveness of
tne principal rather than style contributes to high
achievement of students, according to the effective schools
literature presented in this section.
Finally, the literature on climate and achievement
provided insights into the fact that these variables are
related in that the principal affects both in a significant
way. The principal's human skills or consideration
orientation had a directly proportionate relationsnip to
both of these variables. The theoretical framework of
this study is discussed in the next chapter.
CHAPTER III
THEORETICAL FRAMEWORK
This study investigated the effect of principals'
interpersonal skills on school climate and student achieve¬
ment. Further, it examined the extent of the relationship
of the variables to each other. The theory proposed by
the researcher is that there is a directly proportionate
relationship between the effective interpersonal skills of
principals and school climate and student achievement.
The extent to which the principal promotes positive
relationships, respects the opinions of others, manages
conflict, and maintains integrity determines the kind of
school climate and the degree of student achievement. (See
Fig. 1.)
Recent studies which deal specifically with teacher
morale, motivation, and job satisfaction as important
factors in school climate indicate that the person-oriented
principal, exhibiting behaviors perceived by teachers as
considerate and tolerant of freedom, may be the most
effective in bringing about teacher satisfaction, higher
order needs, and thus creating a high level of staff
motivation. High staff morale, teacher satisfaction, and
24













Fig. 1. Variable relationship model.
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motivation positively affect both climate and student
productivity. Similarly, research findings from several
studies have compiled data and statistical analyses which
indicate the following; (1) there is a relationship between
levels of teachers' self-esteem and the interpersonal
behaviors of principals, (2) there is a relationship
between levels of student achievement and teachers' self¬
esteem and interpersonal behaviors, and (3) there is a
relationship between levels of student achievement and
interpersonal behaviors of principals.^
It is the researcher's belief that the interper¬
sonal skills of principals do, indeed, affect school
climate and student achievement.
Definition of Variables
The following terms are operationally defined for
use in this study to provide clarity and understanding of
the variables used in the study.
Independent Variable
Interpersonal Skills; those skills in relating to
others that require an understanding of the behavior of
people as individuals and in groups, and the integration
of people into a work situation that motivates them to
^Schull, "Relationship of Self-Actualization."
27
work together productively, cooperatively, and with
2
economic, psychological, and social satisfactions.
Intervening Variables
Promote Positive Relationships; refers to the
ability to give recognition and praise, and to show
courtesy, interest, impartiality, and empathy.
Respect Opinions of Others; refers to the ability
to listen, discuss, and give consideration to the opinion
of others in decision making while considering the
subordinate worthy of hign regard or esteem.
Manage Conflict; refers to the ability to recog¬
nize, analyze, be sensitive to, and resolve conflict.
Maintain Integrity; refers to adherence to a code
of honesty, dependability, authenticity, and discretion
when dealing with others.
Dependent Variables
School Climate; a set of internal characteristics
that distinguishes one school from another and influences
the oehavior of people in it; the personality of a
school."^ In this study, school climate refers to
teacher morale, job satisfaction, expectations of principal
^Savage, Interpersonal and Group Relations.
^Wayne K. Hoy and Cecil G. Miskel, Educational
Administration Theory, Researcn, and Practice (New York:
Random House, 1982).
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and staff toward the students, how the school is repre¬
sented by principal, staff, and students, and how teacher
opinions are received by principal and peers.
Student Achievement; the level of mastery of basic
skills in a continuous growth pattern toward reaching
optimum growth.^
Assumptions Linking the Variables
The researcher assumes that the behavior of prin¬
cipals, specifically those characterized as considerate
or relationship-oriented, affect the effectiveness of
schools. Therefore, principals' ability to promote
positive relations, respect the opinions of others, manage
conflict, and maintain integrity weighs heavily on school
climate and student achievement.
Principals who promote positive relationships by
concentrating on effective group interaction where mutual
trust, respect, and warmth are evident exemplify key
elements that affect students and teachers in a positive,
productive way. Espirit and job satisfaction of the
teacher are affected because self-esteem and motivation
are heightened. When this occurs, the output is improved
school climates and gains in student achievement.
^Fannie Harrison Tartt, "School Improvement: The
Relationship Between Effective School Characteristics and
Student Achievement in Selected DeKalb County Schools"
(Ed.D. dissertation, Atlanta University, 1986).
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Assumptions can be made also with regard to
principals' ability to respect the opinions of others. In
schools where principals exemplify this behavior, climate
and student achievement are improved. The motivation
level of teachers is raised because a basic need has been
satisfied, that of success and achievement. This
inherently affects students as well as teachers. It
inspires them to succeed. It should be noted that where
faculty members perceive the school climate as open, as
exemplified by the principal, students tend to have a
higher perception of climate, higher grade-point averages,
5
and higher achievement test scores.
It is assumed by this researcher that if principals
have the ability to manage conflict effectively, essential
elements of an effective school, such as being orderly and
peaceful, will positively affect school climate and student
achievement. Recognizing and demonstrating sensitivity to
the needs of those involved in conflict in any combination
of teacher, student, administrator, parent, or staff
member is important in a school setting. To the extent
that careful analysis and resolution is implemented by the
principal espirit, low disengagement and thrust are
^Nancy L. Fleming, "A Study of tne Relationship
Between Student Perception of the Organizational Climate
of the Schools and Student Attitudes Toward School, Student
Behavior and Student Achievement" (Ed.D. dissertation,
Utah State University), Dissertation Abstracts Inter¬
national 41 (1981).
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determined. Students will perceive climate as open, and
only positive effects will result.
It is also assumed that principals who maintain
integrity by demonstrating or modeling honesty, avoiding
public criticism of others, using discretion in managing
personal information concerning others, and who are
dependable increase the faculty, student, and community
trust and confidence in their leadership. These attrioutes
also affect school climate and student achievement, as
well as other residuals that characterize effective
schools.
6
A recent study oy Tartt, supported by earlier
7 8
studies by Tanner and Brookover et al., indicates
that neither demographic factors of students nor charac¬
teristics of principals such as race, sex, and experience
show high levels of significance or relationship to school
climate and especially student achievement. Instead,
these studies indicate principal effectiveness as the key
factor to the aforementioned variables.
^Tartt, "School Improvement."
^James Roland Tanner, "Effects of Leadership,
Climate, and Demographic Factors on School Effectiveness:
An Action Research Project in Leadership Development"
(Ph.D. dissertation. Case Western Reserve University),
Dissertation Abstracts International 43 (1982).
®WilDur Brookover et al., "Elementary School
Social Climate and School Achievement," American Educa¬
tional Journal 15 (1978); 301.
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Instruments
There were three instruments used by the DeKalb
County School System to gather the data which were examined
in this study. They were: (1) the Profile for Assessment
of Leadership (PAL), an instrument designed to evaluate
specific leadership competencies; (2) the DeKalb County
School Climate Survey, a questionnaire administered
concurrently with the PAL to assess teachers' perceptions
of the school atmosphere as a function of leader behaviors;
and (3) the California Achievement Test (CAT).
Null Hypotheses
Two null hypotheses were developed for this study:
1. There is no statistically significant relationship
between principals' interpersonal skills and school
climate, as measured by the PAL and the DeKalb County
School Climate Survey.
2. There is no statistically significant relationship
between principals' interpersonal skills and student
achievement, as measured by tne CAT.
Summary
This chapter discussed the theoretical framework
upon which the study was based. The variables, definition
of terms, assumptions, and null hypotheses were discussed.
The next chapter presents the methodology used in the
study.
CHAPTER IV
RESEARCH DESIGN AND METHODOLOGY
The purpose of this study was to examine and
determine the effect of principals' interpersonal skills
on school climate and student achievement. The research
procedures utilized in this study are presented in this
chapter. They are divided into the following sections:
(1) Type of Study, (2) Description of the Study, (3) Popu¬
lation and Sampling Procedures, (4) Instrumentation, and
(5) Data Analysis.
Type of Study
This study involved the descriptive research
method. It was designed to describe "what exists" with
respect to the variables in the study. Specifically, it
was correlational because of the concern in determining
the extent of the relationship existing between the
variables.
The data in this study represent information
collected by the DeKalb County School System as a result
of the assessment of fifty-two principals during the
1984-85 school year. Faculties of each school evaluated
32
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principals on Competencies I-IX. Concurrently/ faculties
also evaluated school climate. The schools were not
randomly selected. The school system did not control for
sources of error such as history, maturation, the Hawthorne
effect, or sensitization to the PAL instrument. Therefore,
the results will not indicate cause and effect but,
instead, what existed in terms of variables and the extent
of tne relationships among the variables.
The elementary principals' Competency I scores on
the Profile for Assessment of Leadership (PAL) were
examined to determine if there was a correlation and the
extent of the correlation with school climate and student
achievement scores. The school climate scores as well as
the National Curve Equivalent scale score for the sixth
grade were to match the same year of the principals' PAL
scores. A description of what exists in terms of this
relationship was given. In addition, the extent to which
the relationship existed between the principals' inter¬
personal skills and school climate and student achievement
was examined.
Description of the Study
The DeKalb County School System, in its quest
for promoting effective leaders and effective schools,
has developed several instruments to assess the present
status of leadership competency and of needs in terms of
improvement, school climate, and student achievement.
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Concurrently with the 1985 administration of the PAL, the
School Climate Survey, a set of ten scnool climate
factors, was administered.
An examination of the scores yielded by these
instruments in assessing leadership competency and school
climate as well as student test scores can show the
relationship of each variable to the others. A careful,
introspective evaluation of the results can show the
extent of the relationship of each variable to the others.
This study encompasses an approach which deals with how
specific leadership behaviors correlate with or affect
school climate and student achievement. The study was
done with the following underlying assumptions:
1. Building principals occupy a strategic position in the
school organizational structure for developing and
maintaining a school climate conducive to learning.^
2. Principals are a major influence on behavior of staff
2
members and others involved in the school.
3. Effective leaders enhance student achievement.
Population and Sampling
The DeKalb County School System in the 1984-85
school year assessed fifty-two of its sevency-six





Concurrently with this evaluation of principals by faculty
and staff, a climate survey was also used. Race, sex,
experience, and degrees held were not factors in the
selection. The schools from which the samples were drawn
represented a cross-section of socioeconomic status (SES),
ethnicities, and ability levels of students.
Trained data collectors from the East Metro
Regional Assessment Center were used to administer the
evaluation and gather the data. This team of data
collectors presented a videotape to the teachers to explain
the purpose of the PAL, how it was to be used, and the
procedure for completing the evaluation. The computerized
data were gathered by schools. The information was
compiled by schools, and the names of the schools as well
as the names of the principals were confidential. To
insure accuracy of information and confidentiality, the
principals' scores, school climate scores, and test scores
were matched using codes by the East Metro Regional Assess¬
ment Center (EMRAC).
Sixth grade level California Achievement Test
scores were utilized in this study to determine relation¬
ships among the variables. This grade level was selected
because the sixth grade was tested in the same year that
the PAL and climate instruments were used.
The characteristics of the principals, faculties,
and sixth graders were representative of the total school
system. The participants in this study were from all the
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geographic areas of the school system, including north,
central, and south areas of DeKalb County.
Instrumentation
The researcher examined the DeKalb County Profile
for Assessment of Leadership (PAL) scores of fifty-two
elementary principals, the DeKalb Scnool Climate Survey
scores, and the California Achievement Test (CAT) scores
of sixth grade students in the schools where the other
evaluations took place.
The Profile for Assessment of Leadership (PAL)
contains nine competencies which measure administrative
behaviors expected of those administrators who are
considered competent in their leadership roles. The
specific competency examined in this study is Competency I,
Leader Demonstrates Skill in Relating to Others, or, in
other words, interpersonal skills. This competency is
divided into four indicators which seek to find how the
leader (1) promotes positive relationships, (2) respects
the opinions of others, (3) manages conflicts, and (4)
maintains integrity.
Indicator I-A (positive relationships) has four
descriptors or behaviors, indicating that an administrator
who is competent in this area will give recognition and
praise to staff, colleagues, and members of the community,
demonstrate courtesy, demonstrate relevant personal
knowledge and interest in staff and other associates, and
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demonstrate impartiality. Indicator I-B (respects the
opinions of others) has three descriptors. These indicate
that the administrator who is competent listens to the
opinions of others, discusses opinions different from
his/her own, and acts on the basis of these opinions by
giving them consideration in decision making. Indicator
I-C (demonstrates ability to manage conflict) has four
descriptors: recognizes the existence of conflict, demon¬
strates sensitivity to the needs of those involved in
conflict, analyzes conflict, and develops a plan for
resolution of conflict. Indicator I-D (maintains
integrity) also has four descriptors. The administrator
who is competent in this area should demonstrate that
he/she is honest, avoids public criticism of others, uses
discretion in managing personal information concerning
others, and is dependable. (See Fig. 2.)
The PAL was validated by three research projects
during the past three years, according to TucKer and
3
Bray. The reduction of behaviors from one hundred
eighty "generic” leadership behaviors to the present
eighty-eight, inclusive of the fifteen in Competency I,
was completed by verification studies through an expert
panel of two thousand educators throughout the state of
Georgia. Criterion-related validity had been investigated
by correlating the PAL field test scores to a variety of
^Ibid., pp. 3-4.
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Competency I — The Educational Leader Demonstrates Skill in Relating to
Others.
I-A Demonstrates behavior which promotes positive relationships.
Descriptors
1. Gives recognition and praise to staff, col¬
leagues, students, and members of the
community.
2. Demonstrates courtesy to staff, col¬
leagues, students, and members of the
community.
3. Demonstrates relevant personal knowl¬
edge and interest in staff and other asso¬
ciates.
4. Demonstrates impartiality.
I-B Respects opinions of others.







Behaviors 8-11 make up the accepted
model for conflict management.
Descriptors
5. Listens to opinions of others.
6. Discusses opinions different from his/her
own.
7. Acts on the basis of these opinions by
giving them consideration in decision
making.
Descriptors
8. Recognizes existence of conflict.
9. Demonstrates sensitivity to the needs of
those involved in conflict.
10. Analyzes conflict.
11. Develops a plan for resolution of conflict.
I-D Maintains Integrity.
Key Points
The evaluator may assume that each be¬
havior (12-15) is present if there is an ab¬
sence of the opposite, negative behavior.
Descriptors
12. Is honest.
13. Avoids public criticism of others.
14. Uses discretion in managing personal ia
formation concerning others.
15. Is dependable.
Fig. 2 Competency I
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criterion variables, such as student achievement on
standardized tests, SES, race, teacher absences, and off-
task factors as perceived by teachers in schools of the
4
administrators being rated.
O'Rourke validated the PAL by determining tne
5
relationship of the PAL to the already validated LBDQ.
There was a significant relationsihp between the two
instruments. Specifically, the correlation using the
Pearson R correlation matrix for Skills in Relating to
Otners or Interpersonal Skills (Competency I) showed _r =
.645 at the .001 level of significance in Consideration;
in Initiating Structure, £ = .350 at the .05 level of
significance. It is interesting to note that Considera¬
tion, which is related to Competency I, is much higher
than Initiating Structure, since the development of the
PAL had as a primary goal creating a positive collegial
climate.^
From this study, an item to scale correlation was
conducted (Table 1) . The item analysis showed that all
descriptors were highly correlated with each indicator.
Reading horizontally and vertically, I-A with descriptors
^Thomas O'Rourke, "A Study of the DeKaio County
Profile for Assessment of Leadership in Relationship to
the Leadership Behavior Description Questionnaire" (Ed.D.
dissertation, Atlanta University, 1985).
^Ibid.
^Interview with Dr. Null Tucker, DeKalb County
School System, Decatur, Georgia, January 1987.
TABLE 1
PEARSON CORRELATION COEFFICIENTS
I-A I-B I-C I-D XI X2
I-A 1.0000 .8745** .8222** .8062** .8238** .8959**
I-B .8745** 1.0000 .8597** .735^** .6333** .7792**
I-C .8222** .8597** 1.0000 .8149** .6083** .7474**
I-D .8062** .7354** .8149** 1.0000 .5255** .7535**
XI .8238** .6383** .6083** .5255** 1.0000 .6417**
X2 .8959** .7792** .7474** .7535** .6417** 1.0000
X3 .9275** .8530** .8082** .7080** .7791** .8092**
X4 .8364** .7493** .6811** .7878** .5227** .6889**
X5 .8394** .9466** .7842** .6634** .6214** .7986**
X6 .8468** .9774** .8539** .7445** .5956** .7629**
X7 .8434** .9659** .8399** .7109** .6296** .7063**
X8 .6915** .7897** .8797** .6668** .4915** .6162**
X9 .9204** .8766** .9262** .7705** .7240** .8794**
XIO .7120** .7972** .9468** .8039** .4997** .6503**
Xll .6266** .6823** .9122** .7200** .4440** .5201**
X12 .7671** .7110** .7261** .9203** .4845** .7422**
X13 .8238** .7130** .7572** .9088** .6537** .7440**
X14 .6499** .6139** .6948** .9062** .4308** .5667**
X15 .6747** .6276** .7729** .8937** .3172 .6755**
Critical Value = .2306.
Degrees of Freedom = 50.
.05 Level of Significance.
41
1-4 showed high correlations ranging from .8238 to .9275.
Indicator I-B with descriptors 5-7 showed high correla¬
tions ranging from .9466 to .9774. Indicator I-C with
descriptors 8-11 as well as Indicator I-D with descriptors
12-15 showed high correlations ranging from .8797 to
.9468.
The indicators showed high correlations with one
another. The descriptors, as well, showed moderately high
to high correlations with one another. None of the
variables was below the lowest coefficient in the table.
The results in this table indicated both construct validity
and reliability.
The DeKalb Climate Survey contained ten school
climate factors for staff consideration and response.
These factors assessed the feelings and opinions of
faculty and staff with respect to goals and expectations,
professional attitudes, and the general atmosphere of the
school as influenced by the principal. (See Fig. 3.)
According to Tucker, the climate stuoy instrument was
developed at the suggestion of Davia Clark of Indiana
University to affirm the developer's assumptions that good
leadership fostered good school climate as perceived by
7
staff. The correlation between Competency I and the
instrument is £ = .76. The coefficients were statistically
significant at the .001 level of significance with
■^Ibid.
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Respond to the following items only when you are assessing
the principal of a school.
School Climate Items; (Respond with YES or NO on the
answer sheet)
1. I enjoy working in this school/department.
2. I am proud of the work that is done by my peers in
tnis school/department.
3. My professional opinions are important to my peers.
4. The professional opinions of my peers are important





s professional opinions are important to
7. I am proud
school.
of the way our students represent this
8. I am proud
this school.
of the way our staff memoers represent
9. I am proud of
school.
the way our principal represents this
10. The principal and staff members have hign expectations
of the students in this school.
Fig. 3. DeKalb County School Climate Survey items.
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Competency I of the PAL instrument and .71 correlation at
the .001 level of significance with all nine competencies
of the PAL.
The California Achievement Test (CAT) for actual
achievement scores was used to assess student achievement.
The CAT satisfies all the reliability and validity stan¬
dards established by the American Psychological Association
for educational and psychological tests. It was admin¬
istered to students in grades two through seven in the
1984-85 school year in DeKalb County elementary schools.
Data Analysis
The primary methods and techniques of data analysis
used in this study were accomplished through the use of
the Statistical Package for the Social Sciences (SPSSx).
This included Pearson product-moment correlations (to show
item-to-scale correlation of the variables) , correlation
matrix (to study the relationships existing between the
variables and test the hypotheses), factor analysis (to
determine the intercorrelations of the variables), and
multiple regression (to study the power of specific
relationships of principal interpersonal skills and
climate to CAT scores) . The data for this research were
obtained from the official records of the East Metro




This study investigated the effect of principals'
interpersonal skills on school climate and student achieve¬
ment. The study included fifty-two elementary principals
in terms of interpersonal skills as perceived by faculties,
the sixth grade class of each school with reference to
achievement scores, and the climate of each school as
perceived by its faculty. The Profile for Assessment of
Leadership (PAL), the California Achievement Test (CAT),
and the DeKalb County School Climate Survey were used by
the school system to collect the data. The data were
statistically analyzed to test the hypotheses of the
study. The findings are presented and discussed in this
chapter.
Factor analysis was used to test the data. Factor
analysis is a statistical method for studying the inter¬
correlations among a set of test scores in order to deter¬
mine the number of factors (constructs) needed to account
for the intercorrelations. The method also provides
information on which factors determine performances on each
test as well as the percentage of variance in the test
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scores accounted for by the factors. The intercorrelations
indicate which tests measure the same factor as well as
the extent to which the factor is measured. Initially,
six variables were used. Four of the variables, which are
subdivided into fifteen descriptors later in the data,
represented the results of the PAL. In addition, tne
California Achievement Test scores and the scores from the
DeKalb County School Climate Survey were computerized.
These variables were entered into the computer to provide
an analysis of individual items in Competency I on the
PAL. Data analysis for each hypothesis is discussed with
reference to a correlation matrix, a rotated factor matrix,
and descriptive analysis. The primary method and tech¬
niques were accomplished through use of the Statistical
Package for the Social Sciences (SPSS).
Hypothesis 1
There is no statistically significant relationship
between principals' interpersonal skills and school
climate, as measured by the Profile for Assessment of
Leadership (PAL) and the DeKalb School Climate Survey.
A correlation matrix was used to test this hypothe¬
sis. Pearson product-moment correlation coefficients were
calculated in order to determine the degree of relationship
between principals' interpersonal skills (denoted as I-A,
I-B, I-C, and I-D) to school climate and student achieve¬
ment (denoted as CAT). Reading vertically and horizon¬
tally, the correlation matrix (Table 2) showed several
relationships which were significant at the .05 level.
TABLE 2
CORRELATION MATRIX
Variable I-A I-B I-C I-D CLIMATE CAT
I-A 1.00000
I-B .87451 1.00000
I-C .82216 .85971 1.00000
I-D .80624 .73538 .81492 1.00000
CLIMATE .62958 .61290 .68068 .68127 1.00000
CAT .19198 .14383 .23925 .32319 .54878 1.00000
Critical Value = .2306.
Degrees of Freedom = 50.
.05 Level of Significance.
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Variable I-A, principals' anility to demonstrate
behavior that promotes positive relationships, showed a
coefficient of .62958 with school climate. This correla¬
tion denoted a moderately high relationship to school
climate.
Variable I-B, principals' ability to demonstrate
respect for the opinions of others, showed a correlation
of .61290 with school climate. A moderately high relation¬
ship to school climate was indicated by this correlation.
A .68068 correlation was found to exist between
variable I-C, principals' ability to manage conflicts, and
school climate. A moderately high relationship was
indicated by this correlation.
Variable I-D, principals' ability to maintain
integrity, showed a .68127 correlation with school climate.
The data indicated a moderately high relationship between
variable I-D and school climate.
Findings presented in the correlation matrix
provided evidence that there was a moderately high rela¬
tionship between principals' interpersonal sl<ills and
school climate. The null hypothesis is rejected.
Hypothesis 2
There is no statistically significant relationship
between principals' interpersonal skills and student
achievement, as measured by the Profile for Assessment
of Leadership and the California Achievement Test.
A correlation matrix and the Pearson product-moment
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correlation coefficients were also used to test this
hypothesis. Coefficients in the correlation matrix (Table
2) indicated two relationships which were not statistically
significant and two relationships which were statistically
significant at the .05 level.
Variable I-A, principals' ability to demonstrate
behavior which promotes positive relationships, showed a
coefficient of .19198 with respect to student achievement.
No statistically significant relationship existed between
variable I-A and student achievement.
Variable I-B, principals' ability to demonstrate
respect for the opinions of others, showed a correlation
of .14383 with student achievement. No statistically
significant relationship was evidenced by this correlation.
The correlation coefficient between variable I-C,
principals' ability to manage conflict, and student
achievement was .23925. This correlation showed a low
relationship between variable I-C and student achievement.
Variable I-D, principals' ability to maintain
integrity, showed a .32319 correlation with student
achievement. At the .05 level of significance, this
correlation indicated a low significant relationship to
student achievement.
Findings presented provided evidence that there
was not a statistically significant relationship between
principals' interpersonal skills (variables I-A and I-B)
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and student achievement. A very low statistically
significant relationship existed between variables I-C and
I-D and student achievement. The null hypothesis is
rejected.
Subsection of Analysis
The Rotated Factor Matrix, the second part of the
factor analysis, was used to show the variables as they
were loaded into a set of factors. The variables were
loaded into these factors based on ordered relationships.
In this study six variables were hypothesized to be
correlated. Four of the six variables were subdivided
into fifteen variables. The total number of variables
represented in the rotation matrix is seventeen. The
results of the factor analysis indicated that the variables
could be grouped into two factors, with most of tne
variables loading into the first factor (Table 3).
Factor I
In Factor I, the highest loaded variables were XI,
X3, X5, X6, X7, and X9. These variables were descriptors
which were grouped into four categories of interpersonal
skills as represented in the PAL. Variables XI and X3
were descriptors of I-A, principals' ability to demon¬
strate behavior which promotes positive relationships.
Variables X5, X6, and X7 were descriptors of I-B, prin¬






















.05 level of significance.
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X9 was a descriptor of I-C, principals' anility to manage
conflict. The second highest loaded variables were X2,
X4, X8, XIO, Xll, X12, and X13. Variables X2 and X4 were
descriptors of I-A. Variables X8, X9, and Xll were
descriptors of I-C. Variables X12 and X13 were descriptors
of I-D, principals' ability to maintain integrity. {See
Fig. 4.)
Factor II
In Factor II the highest loaded variables were
X12, X14, and X15. These variables were descriptors of
I-D, principals' ability to maintain integrity. These
variables dealt specifically with honesty, discretion, and
dependability. Tney showed a correlation to climate and
student achievement. A moderately high relationship was
evidenced with respect to principals' interpersonal skills
and climate. A low relationship existed between prin¬
cipals' interpersonal skills and student achievement.
Both correlations showed statistically significant rela¬
tionships at the .05 level.
Multiple Regression Analysis
A Multiple Regression Analysis, utilizing tne
Stepwise Method, showed the predictive power of inter¬
personal skills referred to as Integrity (X12, X14, X15) ,
Consider (XI, X2, X3, X5, X6, X7, X8, X9, XIO, X13) , and
Climate to student achievement (CAT). These variables
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Interpersonal Skills
(I-A, I-B, I-C, and I-D are Indicators;
X1-X15 are descriptors)
I-A Demonstrates behavior which promotes positive rela¬
tionships .
XI Gives recognition and praise to staff, col¬
leagues, students, and members of the community.
X2 Demonstrates courtesy to staff, colleagues,
students, and members of the community.
X3 Demonstrates relevant personal knowledge and
interest in staff and other associates.
X4 Demonstrates impartiality.
I-B Respects opinions of others.
X5 Listens to opinions of others.
X6 Discusses opinions different from his/her own.
X7 Acts on the basis of these opinions by giving
them consideration.
I-C Demonstrates ability to manage conflicts.
X8 Recognizes existence of conflict.
X9 Demonstrates sensitivity to the needs of those
involved in conflict.
XIO Analyzes conflict.
Xll Develops a plan for resolution of conflict.
I-D Maintains integrity.
X12 Is honest.
X13 Avoids public criticism of others.
X14 Uses discretion in managing personal information
concerning others.
X15 Is dependable.
Fig. 4. Interpersonal skills
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were considered independent, and the CAT was the dependent
variable.
The results showed a Beta value of .548775 for the
relationship of climate to CAT. Variables of Integrity
and Consider were thrown out of the equation. Climate, on
the other hand, showed a moderately high correlation with
CAT (Taole 4). These correlations were significant ac tne
.05 level.
The additional finding in this study was that
there is a moderately high correlation between climate and
student achievement. This high correlation was evidenced
by the information found in Table 2 as a result of factor
analysis and Table 4 as a result of multiple regression.
In the presence of other variaoles, climate was
the most powerful variable. There were three reasons why
climate was so powerful over principals' interpersonal
skills:
1. The nature of the two instruments used in tne study
differed. The PAL used to measure principals' inter¬
personal skills was descriptive, while the DeKalb
County School Climate Survey instrument was
attitudinal.
2. There was no randomization.
3. There was no control for the effects of sensitization,
history, maturation, or the Hawthorne effect. Facul¬
ties may have been exposed to the PAL instrument more
TABLE 4
MULTIPLE REGRESSION
EQUATION 1, DEPENDENT VARIABLE: CAT
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than one time, while the climate instrument was
administered only once. Faculties as well as prin¬
cipals became sensitive to learned response as a
result of the PAL being administered more than one
time or familiarity with the items on the instrument.
This chapter has presented an analysis of the data
of this study. Recommendations for further study are
discussed in the final chapter.
CHAPTER VI
CONCLUSIONS AND RECOMMENDATIONS
Realizing the importance of effective leadership
as it relates to school improvement, the DeKalb County
School System developed instruments and a plan to evaluate
the competencies of its leaders and the state of the school
environment. The Profile for Assessment of Leadership was
designed to have principals, their superiors, and their
subordinates assess administrative leadership in seven
original areas and later in nine areas. The DeKalb County
School Climate Survey was designed to have faculties
assess the school environment concurrently with the assess¬
ment of the principal.
This study was designed to determine the effect of
Competency I, Skills in Relating to Others or Interpersonal
Skills, on school climate and student achievement. The
focus of the study was two-fold: (1) to determine if there
was a correlation between principal behavior in the inter¬
personal dimension and the total school environment, and
(2) to investigate the relationship between principals'
interpersonal skills and student achievement.
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This chapter presents a summary of the study
with conclusions and recommendations as a result of the
findings.
Summary of the Study
This investigation was based on the premise that
effective schools are those with positive climates, effec¬
tive leaders, and high student achievement. It was
theorized that principal behavior in interpersonal
dimensions affects in a positive way school climate and
student achievement. It was contended that there is a
positive relationship between school climate and student
achievement.
The study involved a correlational type of descrip¬
tive research design. Results from the assessment of
fifty-two elementary school principals and their school
climate by their faculties were collected and evaluated.
Sixth grade CAT scores in reading and mathematics from
each of the fifty-two elementary schools were also used.
Data collected on six variables initially and ultimately
seventeen variables were subjected to factor analysis,
correlations, and multiple regression.
Hypothesis 1; There is no statistically significant
relationship between principals' interpersonal skills and
school climate, as measured by the Profile for Assessment
of Leadership and the DeKalb County School Climate Suryey
instruments.
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The hypothesis was rejected.
Hypothesis 2; There is no statistically significant
relationship between principals' interpersonal skills and
student achievement, as measured by the Profile for
Assessment of Leadership and the California Achievement
Test.
The hypothsis was rejected.
Findings
Findings presented in the correlation matrix
provided evidence that there was a moderately high rela¬
tionship between principals' interpersonal skills and
school climate. The null hypothesis was rejected.
Findings presented provided evidence tnat there
was a low statistically significant relationship between
principals' interpersonal skills and student achievement.
The null hypothesis was rejected.
The additional finding in this study was that
there is a moderately high correlation betv/een climate and
student achievement. This was evidenced by the information
found in Table 2 as a result of factor analysis and in
Table 4 as a result of multiple regression.
Conclusions
Based on the results analyzed in Chapter V, the
conclusions reached are presented according to findings in
the preceding chapter.
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1. The indicators and their descriptors on the PAL are
appropriately ordered for assessment of administrators.
The construct was proven valid by the Pearson corre¬
lation coefficients.
2. There was a moderately significant relationship between
principals' interpersonal skills and school climate.
3. There was a low significant relationship between prin¬
cipals' interpersonal skills and student achievement.
4. There was no significant relationship between prin¬
cipals' ability to promote positive relationships and
student achievement.
5. There was no significant relationship between prin¬
cipals' ability to respect opinions of others and
student achievement.
6. There was a moderately significant relationship between
school climate and student achievement.
7. While in a Pearson product-moment correlation both
climate and interpersonal behaviors are related to
student achievement, in the multiple regression only
climate is a significant contributor when all variables
are interactive.
Limitations
This study had five limitations which affect the
generalizability of results;
1. Only one competency was considered with respect to
school climate and student achievement. When all
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competencies are considered, the relationships may be
altered.
2. Socioeconomic status of students was not a factor in
this study. When this variable is considered, the
results may be altered.
3. The race, sex, or experience of the principals were
not variables in this study.
4. The results did not indicate causation.
5. The climate instrument is a limited questionnaire in
that it does not measure all factors involved in
climate studies.
Recommendations
Based on the findings of this study, the following
recommendations are made:
1. School systems should continue to evaluate administra¬
tors, students, and teachers with respect to behavior
competencies related to school effectiveness.
2. Those competencies which show very low or no signifi¬
cant relationship to school climate and student
achievement should be eliminated.
3. School systems should continue to strengthen treatment
programs designed to develop or improve skills that
have been deemed necessary for effective leadership,
effective schools, and high student achievement.
4. School systems should operate in concert with local
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training institutions to assure that theory and
practice have desired commonalities.
Based on the findings of this study, the following
recommendations for further research are made:
1. Further study should be conducted of the relationship
between principals' interpersonal skills and student
achievement using socioeconomic status of students as
one of the variables.
2. A study is needed which examines all nine competencies
of the PAL in relationship to school climate and
student achievement to identify those competencies
which directly affect these two variables.
3. A nationally recognized climate instrument should be
used with the PAL.
The studies recommended would provide additional knowledge
concerning principal behaviors which affect school improve¬
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Variable Communality * Factor Eigenvalue % of Var Cum %
XI 1.00000 * 1 11.32438 66.6 66.6
X2 1.00000 * 2 1.58928 9.3 76.0
X3 1.00000 * 3 .83700 4.9 80.9
X4 1.00000 * 4 .75299 4.4 85.3
X5 1.00000 * 5 .52063 3.1 88.4
X6 1.00000 * 6 .43947 2.6 91.0
X7 1.00000 * 7 .38908 2.3 93.3
X8 1.00000 * 8 .23027 1.4 94.6
X9 1.00000 * 9 .21318 1.3 95.9
XIO 1.00000 * 10 .18077 1.1 96.9
Xll 1.00000 * 11 .13038 .8 97.7
X12 1.00000 * 12 .10815 .6 98.3
Xi3 1.00000 * 13 .07317 .4 98.8
X14 1.00000 * 14 .06921 .4 99.2
X15 1.00000 * 15 .06724 .4 99.6
CLIMATE 1.00000 * 16 .04930 .3 99.9
CAT 1.00000 * 17 .02550 .1 100.0
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H Paul Womack. Jr.
Robert R Freeman. Superintendent
3770 NORTH DECATUR ROAD. DECATUR. GA 30032 July 10, 1986
Mrs. Marlon H. Anders
4791 Thompson Mill Road
Llthonla, GA 30058
Dear Mrs. Anders:
This letter serves as permission for you to conduct your
dissertation research In the DeKalb School District.
As you well know, our major focus In the school system Is to
raise the level of student achievement, therefore, you are
expected to adhere to the following criteria:
1. There must be an anonymity of the school system personnel
that may be used In the research.
2. You cannot Interfere nor take away any Instructional time
of students and teachers.
3. A completed copy of your research should be filed with my
office.
You will be under the direction of Dr. Hull Tucker. Please give
him a call when you are ready to begin your research.
If I may be of further service, please call me.
Yours truly
Edward L. Bnule, Sr.
Associate Superintendent
ELB:ocb
cc: Dr. Null Tucker, Director, EMRAC




Significance levels for the Pearson product-moment coeffi¬
cient of correlation.
Level of significance for two-tail test
^ (N-2) .10 .05 .02 .01
1 .988 .997 .9995 .9999
2 .900 .950 .980 .990
3 .805 .878 .934 .959
4 .729 .811 .882 .917
5 .669 .754 .833 .874
6 .622 .707 .789 .834
7 .582 .666 .750 .798
8 .549 .632 .716 .765
9 .521 .602 .685 .735
10 .497 .576 .658 .708
11 .476 .553 .634 .684
12 .458 .532 .612 .661
13 .441 .514 .592 .641
14 .426 .497 .574 .623
15 .412 .482 .558 .606
16 .400 .468 .542 .590
17 .389 .456 .528 .575
18 .378 .444 .516 .561
19 .369 .433 .503 .549
20 .360 .423 .492 .537
21 .352 .413 .482 .526
22 .344 .404 .472 .515
23 .337 .396 .462 .505
24 .330 .388 .453 .496
25 .323 .381 .445 .487
26 .317 .374 .437 .479
27 .311 .367 .430 .471
28 .306 .361 .423 .463
29 .301 .355 .416 .456
30 .296 .349 .409 .449
35 .275 .325 .381 .418
40 .257 .304 .358 .393
45 .243 .288 .338 .372
50 .231 .273 .322 .354
60 .211 .250 .295 .325
.05 .025 .01 .005














Department of Education, Administration,
and Supervision, Atlanta University,
Atlanta, Georgia
Biology Education, Southern University,
Baton Rouge, Louisiana
Biology Education, Southern University,
Baton Rouge, Louisiana
EXPERIENCE:
DeKalb County Board of Education
Decatur, Georgia
1982-Present
1986 Assistant Principal, Instruction, Stone Mountain
High School.
Responsible for the instructional program of
students, including:
Development of master schedule for each
school year
Coordination of school testing program
Supervision of counseling and guidance
Supervision of special education program
Evaluation of teaching staff
Supervision of extracurricular activities
1985 Assistant Principal, Attendance, Stone Mountain
High School
Responsible for administering an attendance
program, including:
Pupil and teacher attendance accountability
Enforcement of school board and state
attendance policies
Interpretation of policies to parents,
students, teachers, and community
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80
1983 Assistant Principal, Discipline, Lakeside
High School
Responsible for administering a discipline
program, including:
Enforcing school board discipline policies
Interpretation of policies to students,
teachers, parents, and community
1982 Teacher, Briarcliff High School
Responsible for teaching classes in biology,
chemistry, and environmental ecology
Los Angeles Unified School System
Los Angeles, California
1968-1982
1982 Assistant Principal, Porter Junior High School
Responsible for discipline, staff development.
Permit with Transportation (PWT) program
1980-82 Administrative Dean, Monroe Senior High School
Responsible for discipline, attendance, PWT
program
1978-80 Administrative Dean, Counselor, Integration
Advisor, Nobel Junior High School
Responsible for administering a program to
accommodate discipline, integration, and
student guidance
1968-78 Teacher, Counselor, Dean of Girls, George
Washington High School
Responsible for teaching biology to tenth
grade students
Responsible for discipling girls in a school
of 1,700
Responsible for counseling and guidance
New Orleans Parish Schools
New Orleans, Louisiana
1966-1968
1966-68 Teacher, Booker T. Washington High School
Responsible for teaching biology to tenth
grade students
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Omaha Public Schools, Omaha, Nebraska
1965-1966
1965-66 Teacher, Horace Mann Junior High School
Responsible for teaching general science to
seventh and eighth grade students
